Plan for Teaching. English Stage 4: Poetry
	Procedure
	Example
	Notes

	Select a text. Ensure that the selected text will allow you to demonstrate the teaching routine.
	Strategy = Visualising
Text = Elizabeth Campbell, Child, from The Best Australian poems 2010, Robert Adamson (ed.), Australia: Black Inc, 2010
Teaching Idea: Sketch to Stretch
 


	Elizabeth Campbell’s poem ‘Child’ vividly describes the experiences of a girl who has undergone spinal surgery and must wear a ‘halo’. It links to anti-bullying and resilience programs as well as to the study of poetry. The poem is printed below.

	Review the comprehension strategies that have been explicitly taught (link to the strategies used in the routine).
	Say: We know that visualising is an important thinking strategy. Visualising brings the text to life, engages the imagination and uses

all of the senses. Writers can deliberately choose language that encourages us to visualise.
Poems in particular use visualising as a way of creating meaning
	Using visualising strategies to learn about visualisation in poems makes sense. ‘Child’ contains both literal and figurative language that evokes the visual

	Identify and explain the teaching routine and provide any relevant information.
	Say: Writers, particularly poets, use language that appeals to our senses in a way that engages our imagination. Sometimes they work through description, choosing words that describe a person, place or event effectively. Sometimes they work through figurative language, non-realistic language, choosing images that engage us in other ways.   
	If necessary, use an introductory example here. Ted Hughes once described his thoughts as being like a fox – it said something about the way his mind worked, darting from idea to idea.

	Model the routine. This could include using a group of students.
	Say: Today we are going to read Elizabeth Campbell’s poem ‘Child’ and use the ‘Sketch to Stretch’ strategy to explore the images in the poem. In ‘Sketch to Stretch’ we make simple line drawings to capture key information from a text.
Read the first stanza of the poem

Ask: ‘what stayed with you?’
Sketch a key image on the whiteboard
	In the first stanza the pome describes the wobbling gait of the child as being ‘like a marionette’. This could be a good subject for your sketch.

	Guided support
	Say: I’m going to read you the rest of the poem now. At the end, I’m going to ask you to make sketches of your own of any images that stay with you. You’ll have a chance to read the poem yourself and add to your images but it is worth finding out first what images really ‘stick’ with us.
Reading of the poem. 

Students sketch an image

Discussion: Ask, ‘What stayed with you? What image did you choose?’
	Students may need some support with their image. Encourage them to sketch at least one thing they remember. It need not be a major point. There are no wrong answers! Encourage labels, squiggles, rough drawings – it’s not about the art.
See Revisit, Reflect, Retell p. 148 for more hints on Sketch to Stretch.

	Student practice
	Say: In your groups, read through the poem again and add to your stock of drawings
Students work on sketches.

Follow-up. Say: You now have time in groups to talk about your sketches. Talk to others and explain your sketches. Why did you draw what you did? What did you represent?

	Note that the poem contains some difficult vocabulary. Students may want to know about palanquins or Chinese Opera warriors. Encourage them to research images if possible, or have some images available.

	Reflect on how using the routine helps to understand the text.
	Encourage students to share their ideas with the class.

Writing. Say: The sketches that you’ve done today have been inspired by the poem that you read. To help with our learning we are going to finish by writing down some of what we have learned. Could you please write an answer to these questions:

What was the most significant part of this poem? Which images stayed with you? 
	The sketching and discussion should provide a pathway to the main points in the poem: that many students have to cope with a physical disability, that this takes courage, that the understanding of others is crucial… Students are likely to add to these points.


Child

for Alex Domaille

At thirteen if she closes her eyes

standing, she topples - she can't walk down stairs -

her wobbling gait, knees sagging in

like a marionette, grows worse, is diagnosed:

vertebra buckled, pressing its cord,

six weeks to paralysis. So hospital - hours

of the white ceiling, electric thoughts

of the heart and breath on the monitor - she comes back

in a padded plastic brace, a black metal raven

roosting on her shoulders, six kilos of bolts and screws

wrapping black wings about her golden hair -

what jocular surgeons call a 'halo'. She bares

the scar on her throat, draws her spine on the board

and talks us through. Half the class away at sport,

those left feel sick and want to cry,

the world at the whiteboard suddenly serious:

a change of tone in a parent's voice, life's voice.

To their faint questions, the whole torso

turns like a wobbling palanquin,

a Chinese opera warrior bearing

the weight of ritual, a head in stocks.

Face framed and locked, she explains

the finger-on-the-button of her bone's

perverse curve; the shave, the graft, how she sleeps

little, piled on pillows, parents turning her in shifts:

an excellent outcome, she goes home to wait out the weeks,

Baby Atlas shouldering the weight

of a child, too hard to hug, impossible to hold.

That year - new haircut, halo off, postponed, forgotten,

she wins the debate, sings over her project, 'Create

Your Own World'; colours, cuts and staples cardboard carefully.

Elizabeth Campbell

From The Best Australian poems 2010, Robert Adamson (ed.), Australia: Black Inc, 2010
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